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Abstract

Qvwer the recent years, Financial Technology (FinTech) has become part of
financial organizations’ work environment, changes that require skilled talent
with a diverse background to operate and maintain technological advancements
such as Al, blockchain, and cybersecurity. This study aims to focus on how fin-
tech education can equip professionals with skills as they work towards developing
and sustaining the new generation of a digitaldriven financial system based on

stakeholders’  viewpoints. Conducting semistructured interviews with 18
participants, including educators, industry specialists, learners, and policymakers
and performing a thematic analysis, the study offers five themes: Curriculum
Relevance,  emphasizing  interdisciplinary  learning;  Industry-Education
Collaboration, highlighting practical training through partnerships; Accessibility
and Inclusivity, addressing affordability and global access challenges; Emerging
Technologies, underscoring demand for technical skills; and Lifelong Learning,
stressing continuous upskilling. These findings support research on technology-
enhanced curriculums and industry relevance but expand that conversation by

including a discussion of vocational skills and equity in education.

INTRODUCTION

Modern finance is evolving today due to the
influence of FinTech, which applies advanced
technologies, including payments by mobile devices,
blockchain, and artificial intelligence, to the
financial industry. FinTech has significantly
transformed the operations of financial institutions
by preparing the development of new, faster, and
consequently cheaper models, for example, in
platforms for P2P lending or robo-advisory services
(Jackson et al., 2023). However, this process has
revealed a serious problem in the field of staff
shortage, as employees cannot always follow the
further development of new technologies and their
practical application in the financial field (Ewim et
al,, 2021). The rising innovation in the financial

which is why education has the responsibility of
preparing professionals to adequately handle a
technologically enhanced financial industry.

The disruptive effect of FinTech becomes apparent
through the way it changes traditional banking
structures along with financial procedures. Multiple
digital payment solutions combined with mobile
apps and cryptocurrencies expedite transactions, and
blockchain technology enhances security and process
transparency for cross-border payments (Bisht &
Parasher, 2025). Modern analytical tools operated by
artificial intelligence systems transform financial
decision-making through predictive modeling for
credit ratings (Wu & Kao, 2022). Financial
institutions require employees who excel in core

sector through the implementation of fin-tech finance competencies and analytical skills in
solutions requires talents with adequate digital skills, cybersecurity, software development, and data
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analytics abilities. The workforce currently fails to
meet training requirements for advanced FinTech
practices, which  blocks organizations from
implementing these solutions, according to
Kashemsanta and Plangsorn (2024). Human resource
shortage in Southeast Asia threatens operational
efficiency and competitiveness because FinTech
adoption rates are increasing rapidly throughout this
region (Wu & Kao, 2022).

FinTech needs education, knowledge, and
adaptability to work in these roles. Beyond technical
training, = FinTech  education has to be
interdisciplinary, addressing the skills necessary to
work within a dynamic, complex financial ecosystem,
such as critical thinking and collaboration (Jackson
et al., 2023). In addition, new curriculum reforms
are necessary to adjust educational programs to
industry needs, focusing on practical, technology-
based learning (Mi, 2024). This alignment is urgent,
as digital transformation is happening very rapidly,
whereby professionals need to keep upskilling and
reskilling to stay relevant (Kashemsanta & Plangsorn,
2024). If the financial sector does not provide
targeted educational interventions, the workforce
will not be prepared for the hurdles of a technology-
centric future.

This research aims to identify how FinTech
education can equip the workforce for the digitally
driven financial sector. It aims to discover the skills,
methods, and partnership models required to close
the gaps in a multi-stakeholder study involving
educators, industry professionals, students, and
policymakers. The research will employ a qualitative
research strategy and apply semi-structured interviews
and thematic analysis to identify information
concerning the design and delivery of FinTech
education in integrating research questions into the
study. This paper is organized into the following
sections. The literature review provides an overview
of the outlook on FinTech education and
employment. The methodology used is based on a
qualitative research approach. The result section
presents the main findings emerging from the
interviews. Lastly, the discussion section interprets
stakeholders’ findings, suggesting  possible
interventions  for  education, industry, and
policymakers.

The importance of this study is in its ability to
contribute towards the understanding of the changes
that have taken place in the financial sector, assisting
in the formulation of educational reform. It explains
why developing a skilled FinTech workforce is not
just an aspect of economic pragmatism but of social
justice in the emerging digital economy (Mi, 2024).
This paper presents literature on the educational
requirements of the FinTech industry to fill the
knowledge gap in the development of the financial
workforce of the future.

1- Literature Review

The innovation of Financial Technology (FinTech)
has affected the financial industry greatly by creating
a need for new ways of preparing the workforce
through education. Mobile banking, robo-advisors,
blockchain technology, and other Al and voice-based
automated financial tools are innovations associated
with FinTech that have revolutionized operation
efficiency and customer value proposition in
financial services (Raviteja, 2024). This literature
review aims to summarize the existing literature on
FinTech’s development, the current status of
FinTech education, the specific skills needed in the
future financial sector, the gaps in the literature,
theoretical approaches, and global perspectives to
produce a workforce to meet the demands of the
future digitally driven financial sector.

FinTech has had a revolutionary effect on financial
services. Similarly, according to the works of Obeng
et al. (2024, FinTech enables automated processes of
regulatory compliance in banking, while Ononiwu et
al. (2024) states that it assists in streamlining banking
operations and the establishment of financial
solutions in developing countries such as mobile
banking. According to Raviteja (2024), FinTech is an
example of symbiotic evolution with banking systems
where blockchain is used for safe transactions and Al
for analyzing future trends. Similarly, Pazouki et al.
(2025a) explored how big data is adopted by FinTech,
particularly for the provision of targeted services.
These changes have redefined the contours of
financial frameworks, while mobile banking has
made access to this sector easier, and robo-advisors
have enabled anyone to manage their wealth.
Nevertheless, this technological change requires
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individuals to be familiar with financial literacy and
digital competence (Ilsge et al., 2022).

This paper helps assess the current state of FinTech
education and highlights that while the industry is
entering a new era, there is still a great deal of
fragmentations. Universities and other online
learning platforms provide programs, certifications,
and micro-credentials in fields related to FinTech.
According to Croitoru et al. (2025), FinTech
education improves financial literacy among students
in higher educational institutions and correlates
digital advancement with  better financial
performance. In a study about the FinTech
accounting programs in Southeast Asia, Renaldo et
al. (2025) show that curriculum innovations assist
students with enhancing their overall digital financial
knowledge. Sites such as Coursera and edX offer
affordable FinTech courses on various topics ranging
from blockchain to data analysis (Sattar et al., 2024).
However, Ajayi-Nifise et al. (2024) have noted that
most of these programs are non-practical or do not
have relevant work experience components to
nurture talents in digital banking effectively.
Institutional ~ perspectives  differ, with some
institutions gradually incorporating FinTech into
business-related programs, while many still have not
changed outdated financial education . models
(Kliestik et al., 2024).

FinTech is a complex field that demands a wide
range of skills across numerous disciplines.
According to Pazouki et al. (2025b), data analytics,
Al, and cybersecurity are the specific competencies,
as these fields form the foundation of improved
handling of financial services. According to Elias et
al. (2024), the following is an area where they focus
on Al skills for improving FinTech applications like
fraud detection models and credit scoring models.
Blockchain increasingly becomes crucial in providing
security and transparency in the transaction process,
especially in international payments (Obeng et al.,
2024). The technical competencies include problem-
solving and adaptability skills because FinTech
professionals work in complex, technologically
driven contexts (Alshdaifat et al., 2024). Sattar et al.
(2024) said that Pakistan requires artificial
intelligence in financial literacy after recognizing it as
a global demand for combining technical and
financial knowledge.

However, there are gaps in the literature that need to
be highlighted, even with the recent developments in
the field. There is limited research regarding the
teaching practices in FinTech and the approaches
that could be adopted, such as simulations or
experiential learning (Renaldo et al, 2025).
Accessibility is still an issue as FinTech education is
unavailable in remote areas due to costs and lack of
infrastructure in developing countries (Ononiwu et
al., 2024). Another factor is the lack of relevance to
the industry since curricula do not incorporate the
latest technologies and innovations as they emerge
(Ajayi-Nifise et al., 2024). Croitoru et al. (2025) also
found that although there is information on
financial literacy, research on how University
students effectively apply FinTech skills in the real
world is limited. These gaps highlighted that more
research is needed to formulate effective and relevant
models for education.

Theoretical frameworks serve as the building blocks
when studying FinTech education. Several adult
learning theories, like andragogy, presume learner
autonomy and relevance to practice, which matches
the needs of existing FinTech workers for purely
professional skills (Renaldo et al., 2025). According
to the Technology Acceptance Model (TAM), the
users’ perceptions of the tools proposed in the
FinTech education framework include perceived
usefulness (Renaldo et al., 2025). When applying
TAM to FinTech development in Europe, llsee et al.
(2022:  57) argue that increased technology
acceptance improves workforce readiness. These
frameworks situate the considerations for designing
FinTech curricula within the guidelines of learner-
centric and technology-driven approaches.

A comparative review of this study shows that
education regarding FinTech initiatives varies across
the globe. As for North America, MIT and Stanford
are among the universities providing a strong
FinTech focus, including Al and blockchain in their
curricula (Sattar et al.,, 2024). Strong links exist
between industry players and universities in Europe,
notably Denmark and Sweden, to ensure that
university education meets the market demands of
the FinTech market (Ilsee et al., 2022). Singapore
and China are the leaders in providing government-
backed FinTech training, while Southeast Asia faces
resource challenges (Renaldo et al., 2025). There are
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accessibility barriers, although Nigeria is making
good progress in using FinTech to enhance access to
financial services (Ononiwu et al., 2024). According
to Alshdaifat et al. (2024), the advancements in
digital and policy support also proved differences
among the regions, specifying that the development
of such international economies will play a key role
in the integration of sustainability and innovation of
FinTech education.

Lastly, the literature points to FinTech disruptions in
the financial industry and the lack of education as
the primary cause of the skills gap. While programs
and certifications are broadening, there is still a lack
of focus on pedagogy, the availability of programs,
and their connection to the industry. Theories like
the Andragogy and Technology Acceptance Model
help to understand the overall design of education
and other issues involved, while the global
perspectives shed light on education about the
specific cultural base. This paper outlines the context
for subsequent qualitative study on how FinTech
education can prepare the workforce, as
stakeholders’ insights are used to close these gaps
and effectively map education to the digitally driven
financial sector.

2- Methodology

In the context of this research, qualitative research
methodology is used to investigate how the
workforce's education can help adapt to the digitally
driven financial sector. Through a stakeholder
perspective, the study seeks to establish the
knowledge base required to facilitate the
development of appropriate skills and pedagogy in
addition to the various collaborative models
necessary for dealing with the dynamics of the
FinTech  landscape. ~The chapter presents
information about the research proposal on
participant selection procedures, data gathering
instruments, means for data analysis, the measures
that will be implemented to observe the ethical
research procedures, and some of the limitations of
the proposed study.

Research Design

A qualitative design was selected to understand the
experiences and needs of the target group involving
FinTech education. Qualitative research is most

appropriate for studying intricate processes like the
relationship between education and workforce
readiness in the context of technological
advancements.  Semi-structured  interviews are
employed for data collection since they provide an
opportunity to elaborate on the results and be more
specific while staying within the general guidelines
set by key research questions. The method known as
thematic analysis by Braun & Clarke (2006) is used
to analyze the data systematically.

Participants

The participants included in the study were sampled
purposively in order to obtain diverse views
regarding education in FinTech. The target sample
to be interviewed will consist of 15-20 respondents
and shall be divided into four groups: FinTech
educators, FinTech practicing professionals, FinTech
learners, and policymakers. This diversity makes it
possible to identify the range of perspectives on
curriculum requirements, expectations from the
industry, learners’ experiences, and implications of
the policies in the market. Participants were invited
from professional FinTech associations, conferences,
or education establishments, where inclusion criteria
involved active participation or exposure to FinTech
education. The adopted sample size is appropriate
for the conduct of qualitative research to provide a
depth of understanding while imposing some
realistic limitations (Creswell & Poth, 2018).

Data Collection

Data were obtained through face-to-face interviews
whenever possible or through online platforms such
as Zoom if participants had to be contacted remotely.
Participant consentbased audio recordings of the
interviews ranged from 45 to 60 minutes of
discussion. The interview questions were designed
based on the study's research objectives and included
open-ended questions to provide elaborate answers.
Example questions include: “What skills are critical
for FinTech professionals in the current financial
landscape?” “What challenges do you face in
delivering or accessing FinTech education?” and
“How can educational programs adapt to meet
industry needs!” After initial questions to engage
participants’ thinking, further questions were asked
to keep discussions open-ended and directed toward
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overarching  concepts, including  curriculum
development, industry connections, and accessibility.
Test interviews were then performed on two
participants with slight alterations in the questions'
wording to address issues identified during this
developmental phase.

Data Analysis

Interviews were coded using the thematic analysis
method of Braun and Clarke (2006), which
incorporates six phases: familiarization, coding,
theme generation, theme review, theme definition,
and reporting. First, the collected interviews were
recorded transcriptions of the recordings, and the
transcripts' accuracy was checked. The initial codes
were derived from the key points of the data and
included, for instance, "need for Al skills" or "lack of
practical experience." The codes were then assembled
to potential themes, such as "curriculum relevance"
or "industry-education collaboration." The themes
were compared to the data and modified to capture
the participants’ perceptions. Appropriate codes were
used to keep track of the detailing process while peer
debriefing with another researcher was conducted to
reduce research bias. There are six final themes based
on the quotes that can help develop an
understanding of the insights shared by the
stakeholders on FinTech education.

Ethical Considerations

The participants' rights in the study were respected
while maintaining the highest level of ethical
standards. Participants signed consent statements
detailing the goal and activities of the research
project and emphasizing that participation was
voluntary. To ensure that the participants’ rights to
privacy were respected, their names were changed
and replaced by pseudonyms whenever reporting
their issues. All audio recordings and transcripts
were kept safely in a password-protected folder,
retrievable only to the researchers, and will be
disposed of as soon as the study is over, which is in
accordance with the data protection policy. The
participants were told they could quit the study at a
time of their choice without repercussions. To
address this problem, approval was sought from the
Institutional Research and Ethics Committee in
compliance with research requirements.

Limitations

The study has several limitations. Purposive sampling
limits the inclusiveness of participants, as they may
not represent all stakeholders of the FinTech
ecosystem. Interviews used to collect data may suffer
from response bias, mainly recall bias or social
desirability bias. The study involves a small sample of
1520 participants, which is appropriate for
qualitative research, due to which the findings may
not be generalizable to the larger population across
different regions or contexts. Moreover, some
information may be irrelevant as new technology
rapidly develops in FinTech. However, the focus of
this paper on highly descriptive qualitative data is a
significant strength, as it aims to identify the current
state and the development trend of FinTech
education.

3- Results

Semi-structured interviews with 18 participants,
including FinTech educators, professionals, students,
and policymakers, highlighted these five themes
about the aspects of FinTech education to prepare
the workforce for the digitally driven financial sector.
These themes are Curriculum Relevance, Industry-
Education Cooperation, Accessibility and Inclusivity,
Emerging Technologies, and Lifelong Learning. The
findings of each theme are underpinned by
participant quotes and have been summarized in the
form of themes and subthemes table..

Theme 1: Curriculum Relevance

There was a sense of urgency for comprehensive
academic  programs combining finance and
technology with interpersonal skills to supply the
labor market with competent FinTech experts.
According to the educators, there is no technical
competency in traditional finance programs, which
reduces their ability to adapt to the new learning
environment. One educator stated, “We need to
teach students how to analyze financial data
alongside tech skills like coding and Al application.”
Students also discussed using soft skills like speaking
and solving problems while working in the groups
focused on FinTech. An industry professional
remarked, “Industry needs professionals who can
code and understand finance, but also communicate
solutions effectively.” Sub-themes include integrating
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technical skills (such as data science), generic
competencies, and curricula revisions to align with
current FinTech trends.

Theme 2: Industry-Education Collaboration
Concern was raised on the need for collaboration
between institutions of learning and FinTech firms
to ensure practical learning. The participants
identified internships, hackathons, and co-defense
courses as the most effective practices in closing the
gap between academic learning and industry needs.
A policymaker noted, “Collaborations ensure
students gain hands-on experience, like building real
FinTech prototypes.” Some of the industry
professionals stated that hackathons were important
for the promotion of innovation, and one of the
interviewees said, “Hackathons let students solve
realworld problems, like designing secure payment
systems.” The stakeholders discussed their challenges
in creating sustainable partnerships, mainly because
of the limited resources. Sub-themes include
practical  training  opportunities, co-developed
curricula, and barriers to collaboration.

Theme 3: Accessibility and Inclusivity

Accessibility and inclusivity emerged as significant
challenges, particularly in making FinTech education
affordable and available globally. The high cost of
specialized programs was cited as a barrier by
students from the developing areas. One student
shared, “Online FinTech courses are great, but the
fees are unaffordable for many in my country.” It has
also seen policy-makers highlighting the availability
of subsidized programmes and ‘Open Educational
Resources’ (OER), which aim at making and
providing education for all. An educator added, “We
must design inclusive curricula that cater to diverse
learners, including those without prior tech
experience.” Sub-themes include cost-based barriers,
major accessibility issues related to digital

Summary Table of Themes and Sub-Themes

infrastructure, and the need for inclusive pedagogical
approaches.

Theme 4: Emerging Technologies

Topical areas commonly seen were demands for skills
that would complement new technologies like Al
blockchain, and cybersecurity. Industry professionals
underscored Al's role in applications like fraud
detection, with one stating, “Al skills are non-
negotiable for FinTech roles; employees must
understand machine learning basics.” Expertise in
blockchain technology was considered beneficial for
safe and secured transaction systems, especially in
international money transfers. Cybersecurity was
highlighted as critical due to rising digital threats,
with an educator noting, “Every FinTech
professional needs to know how to protect financial
data.” While students showed a positive attitude in
learning these technological tools, they also
highlighted a gap in available training opportunities.
The sub-themes of the survey are Al skills,
blockchain solutions, and cybersecurity education.

Theme 5: Lifelong Learning

All participants agreed that it is crucial to improve
education and develop strong professional
competence to meet the challenges of FinTech
activities. The rapid evolution of technologies like
blockchain and Al necessitates ongoing upskilling. A
policymaker explained, “FinTech moves so fast;
professionals need micro-credentials to stay relevant.”
Industry professionals advocated for flexible learning
formats, such as online modules, to support working
professionals. One professional said, “I need short,
focused courses to learn new tools without taking
time off work.” Educators highlighted the role of
lifelong learning in fostering adaptability, with one
noting, “We're training students not just for today’s
jobs but for a career of constant learning.” Sub-
themes include flexible learning formats, micro-
credentials, and fostering adaptability.

Theme

Sub-Themes

Curriculum Relevance

Integrating technical skills, embedding soft skills,
updating curricula

Industry-Education Collaboration

Practical  training  opportunities, co-developed

curricula, barriers to collaboration
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Accessibility and Inclusivity

Cost barriers, digital infrastructure limitations,
inclusive pedagogical approaches

Emerging Technologies

Al proficiency, blockchain applications, cybersecurity
training

Lifelong Learning

Flexible learning formats, micro-credentials, fostering
adaptability

These findings have pointed out numerous prospects
and issues associated with FinTech education. From
the interviews, stakeholders hold similar views
regarding the need to implement relevant content, a
multi-disciplinary curriculum, and the importance of
extensive connection with the job market for
adequate exposure to reallife training. However,
accessibility remains a substantial barrier even in
developing regions for this type of service. The
prioritization of skills in artificial intelligence,
blockchain, and cybersecurity corresponds to the
technological shifts that define FinTech, while the
focus on constant learning is consistent with the
evolving nature of this field. These concepts can be
used to discuss approaches that can be adopted to
ensure that the education provided in FinTech is
relevant to the market.

4. Discussion

The insights for the study on the current state of
FinTech education provide important lessons on
how educators can prepare the workforce for the
emerging, digitally driven financial sector. The five
argued themes of Curriculum Relevance, Industry-
Education  Collaboration,  Accessibility = and
Inclusivity, Emerging Technologies, and Lifelong
Learning align with the existing literature and hold
practical implications for educators, professionals,
and policymakers. This section discusses the above
findings, relates them to previous literature,
considers emergent issues, suggests implications, and
identifies the study’s limitations and future research
opportunities. The focus on transdisciplinary
education aligns with earlier studies. According to
Renaldo et al. (2025), there is justification for
curricula that blend the topics in finance and
technology, as participants pointed out the need for
data analysis and communication skills. This is
similar to the arguments made by Pazouki et al.
(2025b) that there is a need for multi-skilled workers

in Al and financial management.

However, the findings differ in paying more
attention to the soft competencies that, according to
Croitoru et al. ( 2025), are underemphasized in
teaching. Ajayi-Nifise et al. (2024) observed that
current programs lack practical  experience,
underpinning the need for elements such as
simulations and their call. Teachers are also required
to develop approaches and designs that incorporate
realism, inculcating cases to match reallife FinTech
issues. Industry-education collaboration was crucial
in support of llsge et al. (2022), who highlighted that
cocreated courses are already operationalized in
Europe. This focus on participants with internships
and hackathons is consistent with Sattar et al. (2024),
who highlight the idea that there should be practical
experience when it comes to Al-driven finance roles.

However, as highlighted by the educators, barriers
such as resource constraints are not exhaustively
discussed in the prior studies. Stakeholders should
settle for longterm strategic alliances, such as
mentoring programs, to address this imbalance,
guaranteeing that graduates are marketfacing. This
resonates with Kliestik et al. (2024), suggesting
financing ecosystems is crucial for FinTech
enhancement. The issues of Accessibility and
Inclusivity are similar to those highlighted by
Ononiwu et al. (2024), who argued that cost and
infrastructure are the biggest barriers, especially in
developing nations. This aligns with our participants’
expectation of affordability and inclusion of more
people into sustainable support, according to
Alshdaifat et al. (2024). According to Elias et al.
(2024), policymakers provide funds to support open-
access resources and improve the digital
infrastructure. Our research elaborates this by calling
for policy attention on subsidies and access to
FinTech education for diverse learners, which has
remained a somewhat overlooked theme in previous
studies.

The skills requirements for artificial intelligence,
blockchain, and cybersecurity mentioned here
correspond to Pazouki et al. (2025a) report on the
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financial services industry's big data and Al
revolution. Additionally, participants’ focus on
cybersecurity training is consistent with the findings
by Obeng et al. (2024) regarding its relevance to
compliance with the regulations. In contrast to
Sharma et al. (2024), who only concentrate on using
FinTech in the agricultural value chain, the current
study adopts a broad perspective and analyses
required technical skills in the FinTech context. It is
due to this that educators and curriculum developers
should establish these technologies in curricula that
practically consist of blockchain labs and other
related elaborative modules.

The importance of lifelong learning to keep up with
rapid FinTech innovation is supported by
Kashemsanta and Plangsorn (2024) as they promote
continuous upskilling. The study participants chose
micro-credentials with online learning programs
because of flexibility requirements, which match Mi's
(2024) viewpoint on the needs of working
professionals. The continued need for learning
beyond the initial stage of education focuses on
career integrity, according to Renaldo et al. (2025).
Educational institutions must implement flexible
learning modules as part of their strategy to maintain
sector flexibility. The rapid technological evolution
creates an urgent problem because it surpasses the
ability of schools to update their curricula, according
to Ajayi-Nifise et al. (2024). The requirement for
flexible educational systems demands frequent
feedback from industry experts to maintain
appropriate connections. Worldwide accessibility
remains a pressing issue since resource distribution
inequalities in contemporary society are known to
restrict universal inclusion, particularly in African
regions (Ononiwu et al., 2024). These issues need
collaborative action between different groups of
stakeholders.

Recommendations

Integrate Emerging Technologies: Faculty and
technology, specifically Al, blockchain, and
cybersecurity, should be incorporated into the
curricula, and simulation models should mostly be
adopted.

Promote Micro-Credentials and Online Learning: To
support lifelong learning, institutions are encouraged

to provide flexible packaged lessons supported by the
participants and Mi (2024).

Encourage Global Standardization: There is a need
to ensure that the policymakers in different countries
embrace standard FinTech education to bridge the
gap, as observed by Alshdaifat et al. (2024).

This paper summarizes the importance of equipping
the workforce with FinTech education to meet the
demand of a digitally driven financial sector. There is
a need for interdisciplinary curricula where finance,
industry-education collaboration, and soft skills are
well incorporated, with enhanced linkage between
industries and institutions to enhance practical
experience. Awvailability and inclusivity remain
problematic, and affordable plans and an open-door
approach for the courses must be considered.
Technological competencies required in FinTech
include proficiency in Al, blockchain, and
cybersecurity due to technology as the core of the
Fintech industry, while lifelong learning is critical
due to rapid technological advancements. These facts
are not inconsistent with past studies but focus on
feasible and broad frameworks for education change.
Recommendations include integrating emerging
technologies, promoting micro-credentials, and
harmonizing frameworks across the globe. That is
why, despite many existing limitations, including the
low number of participants, the study could provide
insight into the stakeholders' opinions. The studies
should be carried out in further detail, including
quantitative validation analysis and longitudinal
effects to enhance FinTech education and produce a
formidable workforce in finance.
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